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— READING STRATEGY PROJECT :

I. INTRODUCTION

—————————————Needs—and—Rationate
AN

-

-

Strong concern for the economic fpture of today's children figs ————

continued to mount. Recent trends in the nme}ional employment scene have

-

portrayed a bleak outlook for those who are gyaduates from the nation's

s

high schools and colleges. Preparatory education continues to focus on

the acquisition of basic reading skills by all pupild as a foundation

for effective use of critical communication tools necessary for future

success. The upgrading of reading skills has become a priority in assist-
ing pupils in coping with the more complex comﬁrehension tasks which lie
ahead., The emphasis on the teacher as the kéy to excellence in reading
bccaﬁe the theme of the 1974 International Reading Asséciation which de-

3

voted its meeting to the issue of providing supbort for the classroom

(}2 teacher's efforts to improve the reading levels of pupils:

" The Cleveland Public Schools hgve demonstrated sensitivity to 2

the educational needs of. pupils and teachers in its schools. The Division

A

of English, Language Arts of the Cleveland Public Schools' concern in re-

lation to reaéiﬁg in the elementary grades resulted in the proposal of the
1) N »
Reading Strategy Program., This program was tailored to strengthen the read-

ing needs of pupils in grades four, five and six, using a locally developed

packet of diagnostic-prescriptive reading strategies, the Diagnostic Read-

ing Probes,

"Historical Background

¢ ‘ .
The Reading Strat?gy program was proposed and funded under Title I

in January, 1974, Planning and recruitment of staff begap immediately and

3
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the program was implemented in 42 pyblic and nine non-public schools in

- * ,
March, 1974. The project served 5,583 pupils in the initial project year.

-Summary—of Operations -
This evaluation focuses—on the first full yeay of operations. - L
L . e g - N e AT Sk g N - ]
-~ - = = " A %otal QW in 45-public and eightiompubliv sThosls Was——— - — -
. T ) . ) ~
. /;;fféd. Staff included a project manager, five,reading Strategists, one
/4’/‘5{ ’ g )
R psychologist, two speech therapists, 51 supportive teachers, 28 tutors
7" o . - |
féf from the Resident Tutor Program and one clerk,
The program provided diagnostic reading procedures using cri-
terion-referenced tests from the Diagnostic Reading Probes, skills re- /
: "
entry prescriptive instruction, drill mdterials and the special supportive
services of a psychologist and speech therapist, upon request,
Total costs for the project were $761,241 which yieldig a perv ,
pupil cost of $98.89 based on project services to 7,698 pup%ls. This
c v
amoullt was beyond the reguléﬂ reading program's per pupil cgst of $153.67
for formal reading in grades four, five and six, representing 25-per cent
of total teaching time, .
Qpestié%s to be Answered by Evaluatiqn
1., What per cent of participating pupils N
achieved the 80 per cent mastery levels *\\\\
on the Diagnostic Reading Probes post- v
test appropriate for identified areas ’
< of- reading iﬁjlls weaknesses?

2, HWere there observed positive changes in
. reading attitudes and-motivation accord-
ing to-teacher ratings for three out of

-

four pupils? :

3. MWere significantly improved attitudes to-,
*ward reading perceived by teachers during

the perY:d of pupil participation with
S

project (staff?

H . -
« s
.
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To what extent did participating fourth
grade teachers reflect awareness of’'changes
in pupils' reading behaviors as a measure-

ment of pupil growth in reading based upon

X4

—— 5 -How many -pupiis. mintained-or :mqmoved- their - =

_ Scale (modifjed)? . = -

teacher ratings on the Rowell Attltude AP

readlng stanine status, based upon scores )
received in city-wide standardized.testing? - .

6. .How many participating pupils maintained

7.

or improved their stanine standings based
on reading test scores in city-wide testing?

How did parents, teachers and principals per-
ceive the effects of this project's efforts to
upgrade the reading skill weaknesses of par-
ticipating pupils? N
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! : + IT., HIGHLIGHTS OF FINDINGS - . 7

__*_ _school year._ ‘This pro;ect ‘served % 698_pup115. Evaluatiow was directed. -

toward determlnatlon from test data and the subJectlve opinions of parents,

teachérs, pr1nc1phls and progect staff the extent to which the project had

£

"met its product objectives, Findings drawn from evaluation procedures were:

1. OBJECTIVE ONE . ¢

Three out of four participdting pupils
will achigve an 80 per cent mastery-
level on the Cleveland Public Schools .
‘Diagnostic Reading Probes posttest .
series selected by the classroom ‘
teacher, :

* . Findings:

Based. on a sample of 85 students, it was
determined that 82 per cent of fourth ~
grade and 80 per cent or fifth‘grade '
participants attained the objective- . ,
criteria based upon pre and posttest o
Diagnostic Reading Probes criterion
tests of randomly selected pupils in
g the evaluation sample.

€

' Stanine placements for these pupils
Y on standardized tests reflectedfsta-
nine four status in comprehension for
the fourth grade sample on the Compré-
. hehsive Test of Basic Skllls, Leve1 11,
Form Q, city-wide testing.

It was further determined that the 53.7

per cent of the sample maintained and/or @
increased their stanine status from third

to fourth grade, based upon_ a comparativ .
study of test results from the Comprghen~ )
sive Test of Basic Skills, Level I (end

of third grade) and Level »I, (end of

fourth grade).

\ .




- :ufor pupils in the fifth grade sample, de-

K]

-Significant differences existed between _ &
pre and posttest, diagnostic test results ’

- rived from statistical ana1y51s of test . T T

results from T,n“E‘btanoru piagnostic =

Readang—?estsT-—S%an;ne—status_:ose_fiom

L —-—_translation_and inference fcomprehension). . St

e e e e mrm e ——————— —— [ JREER .

o . /7" sample achieved average stanine four

stanine three to stanine five in liTeéral - .“

Pupils“in the sixth grade evaluation

status in comprehension on the Comprehen- oo
sive Test of Basic Skills] Level II (city- '
wide-?esting program). Entry level status \

.. was stanine two on the: Stanford Diagnostic ° ;
Reading Test. @ w

2. *OBJECTIVE TWO . . ‘ _ .
_.Three out of four nart1c1pat1ng pupils ,
will show a more positive attitude.and ‘ " L
increased motivation according to class- o
room teacher ratings.

Flndlngs: ‘ T L .

M ¥

Teacher rat1ngs of overall reading improve-
merit revealed 84 per cent of 847 pupils |, ) ’ '
- had “shown £Tom "somé' to° "very marked"
_positive direéctional  changes in reading
attitude. In like manner, positive-di-
rectional changes had been observed for 78
per cent of 1,014 ‘pypils. "Ratings in
attitude were not assigned for 167 pupils
by classroom teachers and for, 52 pupils ‘in
the total sample:of 1066.pup115.

-

3. OBJECTIVE THREE

j

. ) :
. L . ] ' . ) ’ 1

Part1c1pants will show 51gn1f1cantiy . ]

higher attitudes ‘toward ‘reading based i

on teachers' perceptions of changes in . ]

‘,1nd1v1dnal puplls reading behaviors at B A 1
the termination’ of the service perlod ; A L ] ‘

‘ i

;

i

;

|

i

1

Flndlngsr L - 1 TA' ! l‘; ’ ~'A_- O p
-a ¢ - L v A .
tlngs of pupils' changes ‘in reading
‘Bénaviors by:classroom teachers ipgluded | .
spbject1ve opinions’ of reading improve-. ' o -
' ment and attitude tdward rcading. 'Results’ , . _
from this rating scale showed that peachers . . L
observed from "some” to "very marked" c o B .o
* improvement for 96'per cent of an @valua- R veo

"Llon sample of 1 066 puplls LA ~ o . ' :
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4. OBJECTIVE FOUR

e ) T Three out. of four participating fourth .
. _ grade teachers will reflecﬁfgreater i

- awareness of.changes in pupils' reading . . \
: . behaviors as ong measuremeht of pupil )

growth in readlng based upon teacher

- ~ R "';"w-; udgmﬁnt'”" - L _":':_":'lV';,;_";f' """’-"‘ s ',:_:
Findings:

ki
< - B 4

o ' Results from the Rowell Attitude Scale
' 2 rated by classroom teachers and Reading

Strategy teachers were statistically :
analyzed for a randomly selected sample
of 276 pupils, The findings reflected a
't ratio of 4.81 for differences between
mean ratings from Reading Strategy
teachers and 7.35 for differences be-:
tween mean ratings assigned by classroom .
teachers. Both t ratios were §ign1f1cant ' '

e beyond p. /- .0005, ‘ \

The opinions of parents and prinéﬁpals were sought through,

opinionnaires as vital to this evaluation,_

’

Principals felt that the Reading Strategy approach had been

4 effective inlthe improvement of pupils' reading weaknesses, They saw the

«

operational style of this project as significant in providing support for

the reading efforts of pupils. They stressed the satisfactory, degree of

rerﬁtivity of instructioh to pupils' reading needs and observed high en-

thusiasm on the part of most pupils. i | .
Parents found their children reading bg;tef with greater con-

fidence in their ability to ‘read. They observéd much better understand-

. ing of reading skills and a preference on.the part of their child to

demonstrate reading ability by“reading aloud.
. ‘ ‘ h ]
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Recommendations.~ Recommendations were drawn' from all audiences

involved in the project - parents, teachers, project staff and principals,

and the interpretations drawn from evaluatlon reSUlts. It is recommended

.

- L:hagt_f,tw e L

—fac e s v e d

s \ >

. hd{

The Reading Strategy Project conting«. , |
in Cleveland schools. S

. 2. Participating classroom teachers and
Reading Strategy teachers meet to- \
gether in orientation sessions., ]

3, efforts should continue to clarify the R
role of the Reading teacher with school :
principals and classroom teachers.

4, a survey of classroom teachers might Lo ,
prove fruitful in ascertaining addj-
s tional lessons needed in the Dlagnostld
Reading Probes.

5. the project continue its presént
operat10na1 style and format., )
6. additianal tutors be assigned to the Co
project.
7. enmphasis should continue with school
- administrators that the operation of oo
this project must adhere to the
operational setting proposed to Title I,
1
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FI1I. PROJECT CHARACTERISTICS . .

. !
. s

/

The Stanford Diagnostic Reading test is routinefy administered

i

" - ,
ciencies in some reading skill strands are considered inhibitors to read-

ing»performances’in the classroom for some pupiks. - ~* " 4@% '

' » .(
I -

s - Stanine status below stanine four, (the lowerﬁend of the average
Z"&‘ :W:‘

stanine band) was judged suff1c1ent evidence that a weainess existed with-
in the child's total reading strdétpre. It was further determined that not

\ all ¢hildren were deficient in the same skill strands. The Reading Strategy

Toject was designed to promote assi i k~pup115 and their classroom

- teachers in that it provided:
« an action-plan which assured pupils

i of continuecd rc1nforcement in read-

ing skills in line with their present

reading program,

& . additiodal staff, Stratégy Teachers and ’
tutors, to carry through’ special readihg
skills development for those pupils whose
city-wide diagnostic reading test scores
identified below-average reading skill
strands. :

)

—_ Project Operations
" The Division of English and Language Arts developed the Diag-
" |

. " nostic Reading Probes as a package of reading strategies for the classroom

\ »

teachet. Directed lessons in specific reading skill strands were presented
;o ' s o . ;

to the class by the classroom teacher. Following the initial presentation,i

. > .

Reéading Strategy teachers provided individual and small group assistance

-

1

reading skill strengths and weaknesses. Generally, pupils are of average
“ . ’ ' .
* and above average scholastic abilities. However, these pinpointed defi-
< -

Y W




TR ’
» « . «Qa
‘ . -
in further lesson devefopment, practice and drill., Criterion-referenced ~
s tests, part of the gaag stic Reading Probes, provided benchmark assess-

ila
14

ment of pre-status and mastery levels at given points in time, Reading -~

e

[ .
‘“*btrategrsts,‘prov1ded ¢dﬁsn1tat10n, gu1dance, an ;v1§gg V}ﬁgenﬂgiaffh_“_m,

teachers and pripeipals., Special services were provided by wo speech
nd a psychologist upon referral requests. Interpretation of

. A‘f pec1a1 evaluations was provided to project staff, principals and ,
| v
) teachef te strengthen the effectiveness of the
LS s LA f”»
pupils.

eaching process with

L Tutors from the Resident Tutor Project were trained by the $

Reading Strategy ﬁrogram and provided additional reinforcement and drill

on a one-to-one basis,

|

All operations of this project were supervised and administered

by the project manager. ) .

Originally, an intensive skills unit component had ‘been developed

for sixth grade classes in which class schedules were to have been adjusted "
- \ ’

1
to provide a block of time for intensive reading and language arts skills =z

Vo W

%fvelgpment. The logistics of the number of classes, at the fourth and /
LS ‘ :

fifth gradg levels designated as priority,in project schools filled the

time frame of the Reading Strategy teachers' schedliles at most schools,

e

-
-

-

In those schools where. smaller numbers, of fourth and fifth grade classes

. permitted service to sixth grades, those classes received the operational -

strategy as proposed for fourth and fifth grade c1as€F§. Tutors worked

'

‘with a total of 93 sixth graders. undét the supervision and direction of

the Reading Strategy teacher assigned to that school.

- -1t | ~ j




’ ' " TIVEVALUATION

. . *®
4

. - The Reading Strategy evaluation for the f rst full year of

4**974*75;concerned~ttseif4w1th providing-information based up-

. —onﬁdatagdxawn4£romiprb}ect,xecords,,xestﬁdara_frgg;the”crlter1onnrefer

- - RSyl

Diagnostic Readlng Probes, the Rowell Scale of Read7ng Attitudes nﬂ the

subjective opinions of parents, teachers and school principals. In addi-
LB 3 ‘-

s ., tion, evaluation sought project staff perceptions of their roles ast another

/ ‘dimension of measurement of project implementation, based upon 1974-75

< * . . » '

/ school-basc¥ project operations. .’ ' .
. M . S

/ . Appropriate statistical tests were applied to all data tob deter-

mine levels of significance and directions of change.
! s ' [ 4 .

¥
Project objectives “ircluded:

hree out of four participating pupils . r
will .achieve an 80% mastery level on the Co -, .
Cleveland Public Schools Diagnostic Read- |
ing Probes post test series selected by
the classroom teacher.

/ 2. Three out of four participating pupils will
. show a more positive, attigude and increased
motivation according to classroom teacher

ratings. ” N .:"
. 3. Participants will show significantly higher | .. .
attitudes toward readlngvbased on teachers' | .

- ‘ perceptions of changes in individual pupil's ‘
Qreadlng behaviors at thq termination of the -
service period. ° .

4, Tﬁree out of four participating fourth grade - .
teachers will reflect greater awareness of Lo
changes in pupils' reading behaviors as one —
f . measurement of pupil growth in reading based -
upon teacher Judgment

b s Project enrollment 1nc1uded 7 44>\puh%y)schpbl and 251 %oﬁ-pub{}c

* . .,
s¢hool pupils in grades four, five and six. ~Mean scholasfic aptitude for

' . . ‘ ;) ’\ [ ’ *
. oo ‘ . :5 ’ s / < .
/ . Py . B . Z . PR

Q. o C- 12 TR v




for 62-of the 91 pupils in the sample.

$

+

e
foam . —

1

became project participants,

reading Weaknesses were revealed through test stanines below

4

¥

aptituégfscores for the remaining 19 pupils were not available due to

Results from the Stanford Diagnostic Reading Test, Level II

“were the base of eligibility for project participation., Pupils whode

in the reading area components of the Stanford Diagnostic Reading Test”

«l]le

? Vo
the 253 fourth grade evaluation sample was 89.12 and 95.58 for the fifth
i B ¢ - .
\ N \\frade sample of 91 pupils.
~ o ‘At fifth grade level scholastic aptitude scores were availabie

It may be assumed that scholastic

probable "records-in-transfer" from other Cleveland schools or new entries

& - -
from out-of-state. Table 1 presents project enrollment.
* TABLE 1
READING STRATEGY PROJECT
¢ PROJECT ENROLLMENT
¢ 1974-1975
. GRADES
“ Schools_ Four ,Five Six Total
Public:- 3432- 2674 | 1381 | 7447
% Non-Public 93 70 88 251
3 LA -~
SUMMARY 3525 2744 1429 S17698
4
- - The\gperational style of the project for sixth grade classes
‘ changed .during the 197?-75 project year due to ci;cumsﬁipces beybnd con-
. Coe .
* trol. Evaluation of sixth_grade participants was limited to status on
v citxfwide»tﬁstiﬁgl'

four in_the

)

N
N
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Fourth Grade.- The reading skill weaknesses of fourth grade

pupils, whose diagnostic test performances placed them in stanines one,

two and three, had been verified early in September, 1974 at the time of

administration of the Stanford Diagnostic Reading Test, Level II. The

'fourth grade evaluation éample cons}sted of 253 Reading Strategy partici-

pants, ‘

’ The mean scholastic aptitude score for the group was 89.12,

which placed them within the band of average scholastic aptitude.

. Stanines yielded for means of raw scores from the Stanford Diagnostic
Reading tests documented below-average reading skills' performance for the °

sample, The means and accompanying stanines are Yeported in Table 2.

o

TABLE 2
9 MEANS OF RAW SCORES AND STANINES
. STANFORD DIAGNOSTIC
READING TESTS
. GRADE FOUR -
Level II . ‘
) ' N=253 1 )
. Raw Score Standard Standard
Subtest Mean Deviation Stanine Deviation
Comprehension 27.46 6.83 2,0 . .88
Vocabulary 17.04 4,71 2.02 1.11
v Auditory-
Discrimination 25.15 9.74 2.49 1,52
’ .

Syllabication 10.44 3.74 2,59 1,58
Beginning and '

Ending Sounds 24,91 4,91 2.59 —1.30

. Blending 21,94 8.15 ° 3.06 1,57

Sound- i , .
- Discrimination 16.66 6.14 2,64 1,87

ERIC., 14
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.

Test information contained in‘Table‘g clearly established- pupils'

eligibility for service from project staff. The design of the inst}qc-

tional format of the ﬁéhdiﬁg'Strategy prﬁjgct was one which utilized

. o

criterion-réferenced Diagnostic Reading.tests, locally cqnstfucted, to

identify degrees of accuracy within suﬁ-skiI; areas of comprehension,

. vocabulary, "auditory discrimination, syllabication, beginning and ending
* T

sounds, blending, and sound discrimination, -

I

It was determined that a total of 233 pretests were administered

4 ’ in those reading sub-skill areas included in the Diagnogtic Reaaing Probes
test series. Comparison with posttests, which indicated the ﬁrescribed
80 per cent mastery level established in thg 6Bjective, provided evidence
that the objective had been attained. fhe-objective proposed that three

)
out of four participating pupils would- achiieve the criterion after in-

¢ . ;

struction from the,g&assroom teacher and additional support from the Read-

ing Strategy Teacher for pupils in stanines one, two and three. Results of
. . A ’

pre and posttesting with the Diagnostic .Reading Probes tests were presented

in Table 3, and reflects attainment of the objective by 82.5 per cent of a iL_‘§§~J

PR

randomly selected evaluation sample of §5 pupils' Probes criterion tests, &
@ I

P




TABLE 3

PRE AND POSTTESTS RESULTS
DIAGNOSTIC-READING PRQBES
CRITERION TESTS *

GRADE FOUR ,
N=85
) ’ h
N Per Cent N Per Cent

Skill Pretests Total Posttest with Total
Area Adwministered | Sample Accuracy Levels Sample,
Comprehension 44 : 51.8% 23 27.1%
Vocabulary ] 22 25.9% ©o18 - . 21.2%
Auditory- ' s . :

Discrimination 61 71,.8% J1 53 T 62.4%
Syllabication 36 | 42.4% 33 1~ 38.8%
Beginning éha’ 1 T

Ending Sounds |, 1.2% 1 1.2%
Blending 21. 24.7% 21 . - 24.7%
Sound - . 48 56.5% 4 48.2%

Discrimination o _
Average - 33.3 39.2 27.1 . 3,9
N Pupils 33 . 27
Average N Pupils
Mastery Levels . //7 81.8

The objective was attained. ’

A panel of experts in the field of educafion;addressed itself

to "Issués and Application in Criterion-Referenced Testing" at the 1975

International Reading Association., One issue addressed .by a panel memberl

o

was that of relating crisefioaneferenced test.results to some description
of distribution within the normal curve as determined by norm-referenced

testing. ‘ SRR

.

: . ¢ - .
. < ‘.' )
1 Tuinman, J..Jaap. "Issues and Application in Criteribh-Beference Testing
Pre-convention Institude #8. Twentieth Annual Convention, May 13-16, 1975,
New York, New York. ) : .

< {

16 -
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Stanines and standard deviat&ons from standardized achievement
test resu}ts have been utilized in this evaluation as a description of the .
distribution within the normal cyrve, The Comp;ehensive Test of Basic
Skills, Form Q, Level II was administered to all fourth grade pupils in N
the'spring of 1975 as part'of city-wide testing. Scores, for a sample of

108 participants were analyzed for means of raw scores and stanines. Com-

°

panison of fourth grade stanine status with that from third grade city-wide
testing Level I, Form Q, in the previous year was expected to serve two

purposes. Information drawn in the 1974-1975 data collébgigg process would

serve to initiate a follow-up study of participants' reading performances

as they continue through grades five and six, where additional data becomes

available, fﬁhhdaition,\gpis information was deemed pertinent to the

question of how many partgcipanfé ﬂa?ntained;er_img;oveghphgig reading

‘stanine placements from third to fourth grades on the more difficult form

of the Comprehen;ive Test of Basic Skills. Table 4 presents findings from

this analysis.,

TABLE 4’
- AVERAGE STANINE PLACEMENT .
. COMPREHENSION TEST c.
/ : OF BASIC SKILLS '

1 ‘ . Levels 1, and 2,

;- e Form Q , ) ‘

iy N=108 : .

PP | ) .
Test . - . 1 .
Level Vocabulary {1 Comprehension ; '
. 1 s ) 54 4 . 37 3

2 4,41 3.98 ‘

17 .-




N

1t may be ‘zssumed that the reading performance of participants
wopld\have regressed dramatically in the fourth grade had they notshad the

support of the Reading Strategy program, It was further determined that
56.4 per cent of the sample maintained or increased their reading stanine .
status in vocabulary and 53.7 per cent maintained or increased stanine

Y

status in comprehension.

.

. Project staff and administration gained early recognition that
a . . . N

the major task was in the area of comprehension, The instructional plan

was changed to foste? increased' emphasis on comprehension skills as read-
t

. ing skill areas were pe-entered.

. ¢ ‘

H

v
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Fifgh Grade.- Examination of pupil progress records for 65

randomly selected pupils in the fifth grade sample mirrored instruction
’/
from project staff in five pf the seven reading skill areas covered in

-~ [y

Diagnostic Reading Probes, in accordance with pupils' varified reading

needs. A tally of individual reading skills based upon pre and posttest

results from tﬁe Probes criterjon-referenced tests was made, It was de-
termined that Reaaing Strategy teachers administered 202 pretests to the
65 pupils in thié’sample. According,to test data, this samole of pupils
demonstrated specified levels of accuracy on 161 posttests. The objective
stated:

’

Three out of four (75 per cent) part1c1pat1ng
pupils will achieve an 80 per cent mastery
-level on the Lleveland Publi¢c Schools Diag- “
nostic Reading Probes posttest ser1es selected

by the classroom teacher.
. )

Eighty per cent of the group of fifth graders, whose test v
results were reviewed achieved the objective's criterja, 1In the piocess'

of analysis of pre and posttests it was noted that the highest number of

reading skill weaknesses lay in the areas of comprehension, auditory-

visual discrimination and sound discrimimation. None of the pupils re=

flected weaknesses in beginning and eﬁding sounds. Table 5 presénts the”

summapy. It must be recognized that profiles generated for each pupil
wfﬁ;,rrored a multiplicity of readlng weaknesses, The instructional design

group of this pro;ecf/j: targeted toward small group instruction 1n which

L J
children whose reading skill weaknesses appear wxéhln reading strands, re-

ceived supportive instructign in that strand‘following presentetion lessons
initiated by the classroom teacher. Individualization occurred within the

group. The Summerx,at the bottom of the chart reflects the per cent of

~
-

pupilsfwho achieved the objective's criteria for mastery of specific reading
y SRS .
skiils., o

,//' 19
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TABLE 5

PRE AND POSTTEST RESULTS

L * DIAGNOSTIC READING
’ PROBES TESTS -
GRADE FIVE ,
"N=65 s
hd e
‘ N Per Cent N Per Cent
Skill \ Pretests Total Posttest with Total
Area Administered | Sample Accuracy Levels| . Sample
(;omprehension " 39 60.0% 20 ) 30.8% ,//
Vocabulary 35 - | s3.% | %27 ) 41,5%
Auditory- ‘ o : ) ‘ ) )
Visual
Discrimipation 44 67.7% 40 61.5%
Sy ication . 36 ) 53.45% 33 : 50.8%
Sound . . .
Discrimination 48 73.9% 41 - 63.1%
v
Average . 28,9 61.5% 23.0 49,2%
N Pupils .| 40 T3
Average N Pupils ]
Mastery Levels 80.0%

Fifth grade classes were not included ;nAthe city-wide achieve
ment testing during the 1974-75 school year. It was felt that one-
appropriate measurement of pupil‘progress would stem from a comparative
study of the degree to which the diagnostic levels of comprehe;sion ﬁéd
- /j;changed over the span of the project year for the evaluation sahple of

fifth graders. In éccordance, project staff admi;istered the comprehen-
‘sion subtest of the Stanford Diagnostic Reading Tesf: Level II in May,
1975 to a random sgmple of fifth grade pupils. Statistical procedures
were applied to determine levels of significance of test scores for

/

the literal and inférential subtests, which compose the)area of

o




. v
.
o hd ¢

comprehension on the Staﬁford'biagnoétic Reading Test. It

<

was determined

that levels of significance did exist beyond the f.;i;ooos level of _
/7F o probability._'Ihe;ﬁindings are presented in Tghle 6.
. . i
. 1
TABLE 6
LEVELS OF SIGNIFICANCE PRE AND POSTTESTING e f”
LITERAL AND INFERENTIAL
COMPREHENSION SHBTESTS ..
STANFORD DIAGNOSTIC *
| READING TEST :
~o N=91 ! .
' . P
- ' - P. £, 0005
< Raw Degrees - .
0 . Score .| Standard of t R
Subtest Mean Deviation | Freedom | Ratio Decision
Y Pre 9,3187 4,250 ’
Literal ’ . 90 11.11 | s'gnificant
Post 16.4176 |  4.801 ] -
- S|l pre 8.3037 4 6.634 .
’ _ Inferential ’ 90 ’M,Z/>S:$§ "l significant
i - Post 13,4505 | 4.63L. ) . | - .

- . <

»

w.,e ".

[3

<«

stronger‘galns were made in the literal Zri§§}atlon subtest than in the .

leferences.between,means of raw scores and stap;nes show the .

amount of ga1n between pre. and posttest results.’ It was apparent that

inferential subtest, Stanine p;acements rose .from three to_five in-
A v ' N - :

"literal translation and infefence., Differences between means of subtest

raw scores and stanines are presented @n. Chért I,

s

.It may be interpreted that pro;ect efforts with this’ sample of

r‘\

fifth graders proved effectrve in 1mprov1ng levels of” comprehen51on through

‘e ¢
- .

. .
* //
. . ’ >
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planned instruction directed toward sub-skill areas of reading in which
N i * . }
reading skill weaknesses were verified by standardized diégnostic testing.
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Grade éix,- A random*sample of 82 sixth graders from schools,“
where Reading Strategy teachefs\and tutors worked with sixth grade pupils,
was chosen. Scheduling problems in sixth grade classes made:implementax
tion of the intensive instruction compénent pian not'feasibleﬂ It was
deemed pertinent to f;ghs evaluation efforts at the sixth'grade on stanine
placement status of the sémple at enF;ydPésed upon results.from the .
Stanford Diagnostic Reading Test and théir stanine status from the Compre-
hensive Test,qé Basic' Skills administered in ci;y-widé testing in February,

~
-

1975. It was noted thﬁt,reading skill strands selected by classroom
teachers were comprehension, vocabulary, syllabication, blending and sound

discrimination. The summary showed average stanine two status for the

sample in comprehénsion and vocabulary, (1.57 comprehension and 1.96 vocabu-

lary).

Test results from the Comprehensive Test of Basic Skills revealed

.- Sl 1

achievement test average stanines of three (3.00) in vocabulary and four

&

(4.02) in‘comprehension: While it is recognizéd that the two tests con-
sidered in this study weré differenx, the test information provided dg-
scrip;ors which demoﬁstrhted the impact of the pioject's.strétegy with

sixth gra&e pupils. It may be iﬁte;preted"th;t pupils, who had reached
sixth grade and,héd*pronounced reading skill Qeﬁknesses which placed them in

.3
below-average Stanine status, did indeed benefit from the Reading Strategy

g ’

’pragram. The strategy ingluded an instructional plan based upon the Diag-
nostic Reading Probes in which a p amid of Supboft from the cldssroom

tutor provided concentrated efforts.

Table 7 shows the refults,

~



TABLE 7 .

STANINE STATUS OF A SAMPLE OF
SIXTH GRADE PUPILS

September, 1974-June,. 1975

N=82
| Stanine Stanine
Test’ Subtest Status Subtest Status
Stanford ’
Diagnostic - I B
Reading Test ' . )
Level II Vocabulary | 1,96 | Comprehension. 1.57 '

Comprehension Test
of Basic Skills,

Level II, Form Q Vocabulary 3.60 Comprehension| 4,02

g

)
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/ RESULTS FROM THE RCWELL ATTITUDE SCALE
o

The Rowell-Attitude Scale, 1 %gapted for use in the Reading

Strategy program by the Clnglénd Public Schools Language Arts Division,

. /s L
was adninistered to fourth grade pupils whose Stanford Diagnostic Reading

purposes for use of this instrument were threefold.

1, To focus the attention of the class-
room teacher and the Reading Strategy
teacher on reading behavionrs of indi--
vidual program participant:ézﬁ\xgiation
to specific reading situations inthe

iclassroom or special reading group.

2. To measure the strength of relation-
ship between the ratings of pupils'
attitudes by classroom and Reading - - -

///f Strategy teachers, e

3. To determine the extent to which
mea;afﬁi?e changes in the reading
behaviors of particigants occurred ‘
from pretest to posttest administra- -
tion of the Rowell Attitude Scale,

-

The sample inéluded 276 participants, whose reading performances

i ; ! . . <
felll into stanines one, two and thgge on the Stanford Diagnostic Reading
*\‘\ e ‘ .

est administered in September, 1974 to all fourth graders in Cleveland

s

public schools and the Iowa Test of Basic Skills in non-public schoals.

Seventy-one classroom teachers and 51 Reading Strategy teachers partici-

.

pated in the administration of the attitude scale., The ten item test con-

- tained five items which were rated by Reading Strategy teachers, (items

'

one through five) and five items which were rated by cléssroom teacherszr”~

(items six through ten).

7

i ' . 3 had
Rowell, C. Glennon, "An Attitude Scale For Reading"}, The Reading
Teacher, February, 1972, International Reading Associafion, Newark,
Delaware, - Volume V No. 11, February, 1972, 442-447, ““”ﬁg AN
« . y
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Each item on the tes
S
possible correlations between scores f pre and posttest rating assigned

ame a factor in the attempt to estabish

| . specific items on the test by the Reading Strategy and classroom teacher
~ *
x .
// for selected pwpils, The statistical technique of factor analysis was

applied to locate and identify those factors which would account for the
. . ~ ,

correlations observed between means of scale scores. A scale from five to

\ .

one was set by gpich each item was rated.; The ratings and their weights

/

were:

.. "

-. ’ Rating ‘ Weight
. . ~
. always occurs
. often occurs
. occasionally occur
". -seldom occurs
- . , Never occurs

/

= NR U

!
~

Means of ratings assigned by Reading Strategy and classroom
teachers for test items may be viewed in Tables 8 and 8a.-

.

Faétor apalysis revealed two principal factors. These factors
were identified as the pre and posttest ratings of the raters (Strategy
/ teacher and/élasgroom teacher). The strenéths of these factors further
] . indicated Sﬁmmétion of the tgét scores for each section of ratings pre

and postféét ;nd the t test applied to deEermine levels of significance

_for differences between total score means.

nificant t ratios of 4.81 and 7:35, p7.005, were generated

ratios were interpreted to indicate that there

-

from‘fhe data. These

o . ! .
werg significant changes betw the means of pre and post test ratings

:
‘7

a§§igned pupils' reading behaviors by Strategy and classroom‘teachers:

Fﬁble 9 shows the difference between means of ratings for each test item.

\ P -
~
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- TABLE 8

MEANS OF READING STRATEGY
TEACHER RATINGS

Items One Through Fivé

ROWELL ATTITUDE SCALE
(Adapted)

Grade Four
N=276

-26-

\
MeamrTRating
Item Content ~_Pre : Post
1, Strong interest in spetial ,f“f
) reading group, ~ 4,08 4,27
2, Enthusiasm and interest
in participation, 3.98 4,17
3. Application of retaiied:and ’ ;7' o
retaught reading skills, 3.41 ; 3.78
4, Willing response to reading ] T
related questions, 4,01 4,20’
5. Listening to others share
reading experiences, 3.70 3.92
N 3. *
SUMMARY \-/ 3.84 4,07

Scale: Always Occurs = 5 )
Oftéen Occurs = 4 .
Occasionally Occurs » 3
Seldom Occurs - 2 / -

X /

Never Occurs -1

N T VT SV U YYD VI
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’ .+ ' TABLE 8a
. MEANS OF CLASSROOM TEACHER RATINGS IS

Jdtems Six Through Ten

. ROWELL ATTITUDE SCALE
S, ‘ (Adapted) ‘ .

Grade Four
© ° 7 N=276. o

L

Lo . Mean Rating
Item-Content . & Pre Post

6. Renewed interést in working )
with basal reading-group., 3.39 3.74 .

7. Renewed effort to ead other \ ..
classroom reading materials, 3.25 3.75

8. Strengthened,ééaqipg skills . '/ .
applied t0'5Q§iIable class- .

. room materials, ‘2,92 3.34 o :

9. 'Reading,ﬁreferfed as "free - . \\\\\\\\\~

time" activity, ’ . 2,93 3.37 .

10, Interest shown in selection
of books from classroom - .

libraries, ¢ B . 3,40 ) 3.70°
"SUMMARY - . 3.18 ) 3,58
. ’ . -
, . Scale: Always Occurs - § 1
. Often churs -4 . -
. ' Occasionally. Occurs -~ 3 f_ A>

Seldom Occurs - 2
Nevér Occurd = 1 ’ - ®

-~ - s
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TABLE 10

B _ LEVELS OF SIGNIFICANCE

' * ROWELL ATTITUDE SCALE

T VALUES AND PROBABILITIES
GRADE 4

<\C\P.§.DS=,L645 -
W . N DF P
3.8378 06 25
4677 276 25
55880 276 275
2,86 .76 255 00366

75

5

25

25

VT = W R X
B R R

3.57309 276
5,280 276
727504 776
6,265, 276 ,
6,01369- - 6.~ 275~ 006110
2% 26 275 0000

, ow;\

S B B Y

10
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Table 10 presents t values. and probabilitieé for differences between means

of bre’and posttest assigned ratings(' Table 11 presents summary informa-

hS

. . .
tion for total test scores and related t ratios.

TABLE 11

<™
« *

. . T VALUES AND PROBABILITIES

’ ROWELL ATTITUDE SCALE o
' . N=276 . /\

, / Xz . =,0005 df=275
Pretest Standayd Posttest Standard t . Probability -
Variable- - Mean |, Deviation Mean Deviation Ratio Level B

Ly
o §

= -
. -
. - . - .
¢ -

Supportive Cors
‘Feacher - 20,32 3,583 19.18 3.31 4.81 .0000

Classroom . o '
Teacher 17,91 4,45 15,89 4,39 7.35 ,0000 . - .}
/ .

Py

(3

Observed differences between means showed wider variations be-

. tween ratings assigned by classroom teachers than thosghof strategy

S

" teachers., Re-examination of Table 2-indicated further study of items 3, ..

1

7 and 10, It was also noted in Tables 1 and lq.that classroom féﬁgg;;s
assigned higher ratings at pretest for variables which applied to

classroom reading groups than did Strategy teachers for variables which

~

) .
applied to special reading group situations in which the same pupil was

involved. Since‘all differences between means were in a/z:iijizf/girec;//
tion, it may be interpreted that positive changes in the reading perfor-

. mances of Reading Strategy Program

—

ants observed by classroom and

. R

rwere not due to chance.

Correlations of .337 (izems one through five) and .468 (items

. ’ ‘
E . LI

N o ) < .
six through ten) existed with a two-tailed probability of p. % .000S. Any f‘
= . o« . . . IS N “

£

S 22 - e
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I

.attempt to interpret thes¥® correlations must include consideration for two

~ - r 3

factors. Classroom readfng environments were generally heterogeneous.
./ ) ‘ - . . g:n'

While attempts were made to. group pupils for reading as homogéneously as

) PR . .

possible, it must be recognized that some heterogeneity remained due to

the size of groups and reading time schedules. The Reading Strategy group

was smaller by design and more control of homogeneity was possible due to

program instructional forqat. The second factor concerns variation in °

constant value when the data is obtained from different sources, 2.

* + - +

- The Kuder-Richardson Formula-20 was applied to the data. Pre-

)

: test fe}iability was ,799 and posttest reliability .835.

¢
- - L]

' o

2 ‘ . ‘
- Guilford, J. P. Fundamemtal Statistics in Phychology and Education. ;

New York: McGraw-Hill Book Company, 1965. p. 345-346.




OPINIONNAIRES - . 7

Principal's Opinionnaire,- Responses.were received from. 34

pa:iicipating school principals, Accordinggs these principals the

teaéher complement in grades four, five and sixAtota}gd 239, Reading

\\\%x\ebﬁ§ Strategy teaching staff worked with pupils from 185 of these classes,

. e

Principals viewed the/major aspects of the Reading Strategy
. reinforcement of reading skllls (\\".~
) for pupils
. provision of a learning atmosphere
] in which undue pressure and com-

petitiveness were eliminated .
. 'use of the Diagnostic Reading Probes
.. supportive setvices, instructional )

and special needs, for pupils

. PR -
% . removal of probable inferiority stigma
' since instructional process todok place
in the classroonm

. presence of the strategy teacher in
the classroom a great help to class-
room ‘teacher,

Principals were asked to rate the effectiveness of the Reading °

Strategy approach to the improvement of pupils' reading weaknesses., The
4 ° .

following results were\ tabulated. '

v

v TABLE 13
. PRINCIPALS' RATINGS OF ST ' '
READING STRATEGY //
- APPROACH FOR PUPILS
" N=34 ! .t
/’ .
. N <+ Ratings '~ gggt N
o . ~ .
////”,,/»’”” Extremely effective || 23.5% 8 .
- Véry effective 52,9% 18 .
L . Somewhat effective || 20.6% - 7 .
| e ar . 4 7 Not too effective 2.9% .17
k N _ / Not effective 0.0% ? 0 e

4
e

34
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TR ’ i . . ,,' i :33&
* ) ~ ﬂ;g ' .

Expanding on their ratings, principalg were asked to note'the

unique features of ;his program in the question:

-

' What was different for pupils? L /
. y /. ) .
Pr1nc1pals saw evidence of program unlqugyess Ln. ' .
. an operational style in whlch two
. teachers worked with a child da;ly )
— _ to develop special skill needs - .

o Clearly stated objectives for each
- lesson fostered concentrated instru-
. tion

’

. frequent pupil-progress a'ssessment

. materials and instruction ta1loréd
Lo 1nd1v1dua1 needs c. -

s . parent conferences and ‘workshops de-
signed to fami]iarize parents with ..
specific reading skills and to in- ’
volve parents in the making of ) -
reinforcement materials for home use,
Principals also rated the effectiveness of the Strategy approach

to improvement of pupils' reading weakAesses in terms of its effectiveness

in fostering the*teachiﬁg of reading sk%ils by classroom teachers.

. =% 7 TABLE o
- ' C e /
Y , PRINCIPALS' RATINGS OF Lol
( < * READING STRATEGY - -

APPROACH FOR TEACHERS
‘ N=34 \ : , ;

. '

» . p .

© ., _Ratings o - C:ﬁts N .

7\ ) Extremely effective || 20,5%: 7
\ " Vexry effective 38.2% 13 ~.
~  Somewhat "effective {| 20.5% 7
Not too effective 2.9%. 1 N
h \ Not effective . 0.0% 0
' No response 17.6% 6
~

e

Clarification of the ratings was found in principals' identi-

fication of factors cogiide' d different for teachers.

-  F ANaw

e
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. , -34- -
+ sharing the room with the Strategy teacher'g’
. planning and working with Strategy teacher -
. receiving daily help with children whose
. Stanford Dlagnostlc test performances - .
placed them in stanines one,-two and three _ AR
. _« learning to redirect planning and teaching' .
’ methods to fit individual reading needs of
pupils .
¢ “1 R * " g :‘&u,
. using flexible grouping ) )
. evaluating prog;ees of those pupiis Le- )
- ceiving asSistance from Strategy teachers vy -
R . forced instruction of reading skills by = ' o
) ) fourth, fifth and sixth-grade teachers f ‘ A\
o which had heretofore been considered as (::;\d/
- : the responsibility of primary teachers, o

- %

Comments. were based upon observation of project procedures with-

in the school's by administrative personnel. Twenty-eight administrators .

\ ' : . : ot - .
reported having made these observations, Three reported no observation

LN}

and three gave no response, One of the last group of three administrators

Ld

had communicated her feelings to the project manager which were under-

standably negatlve ‘concerning the 51tuat1on ‘at that school This adminis-

trat&(\Preﬁerred not to camplete the ppmlonnalr~° Pr}nClggls provided

ratings of the Readlng,Strategy instructional format to the following
P " ’ . < s . ) l‘\, %

te e

degrees: c ‘ o L . LN
: L oTABLE1S U T C
/ S PRINCIPALS' RATINGS OF
. ‘ : : PROJECT INSTRUCTIONAL .. R> . )
L PR FORMAT - A
. K \ .~ N=34 - b '
a M v < ) N ’ D
| _ ) ) / ~
| Per
|- Ratings “Cents | N / ;
§ Excellent . 47.1% | 16 : N
‘Very good . -  23.5% | 8. . /)
Good - ‘11183‘ 4., o
_ Less than expected 0.0 | ¢ .
- o « “Poor T 0.0% | o ,
e " " Ne response -~ 17.6% &6 - * | .

B . PSRN (// 1. , T ‘
' e 4 - fi(; . / : E
i' . . - ~ ‘ )
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P time . 0:0

\

.. 1esson purpose were considered.

e

. . " TABLE 16 ' o

PRINCIPALS' RATINGS

. RATINGS OF RELEVANCY t

OF INSTRUCTION T,
N=34 _ ,

. rer
, Rating- - Cents N -

S Extremely relevant ‘
most of the time 38.2%| 13 '

< . . ReIésgnt most of the y
time ’ 35.3% ] 12

Somewhat releévant most
of the time ; 8.8% 3 .

Less:‘than relevant most :
of the time 0.0% 0 . .

Not relevant most: of the
s 0

No response . o™ 17.6%1 6
— -

»

¢

Pupils enthusiasm for the learning experience was assumed one
indicator of their acceptance of instruction as pertinent to their indi-
viduil reading needs. Apathetic attitudes would presume rejection of the

/ ‘ * \
«35-
r >
/n; Ratings of relevancg of observed instructional activities sto G
}
i
1
i
|
|
|
5
|
|
i
progress. ;
' 1
|
1
1
i
1
:
4
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. . TABLE 17 _
. -36-
' PUPIL ENTHUSIASM FOR THE too
. LEARNING EXPERIENCE *
, BASED ON ' . .
PRINCIPAL OBSERVATIONS . y
N=34 . :
- Per .
Rating Cents N
— - Great enthusiasm by all
pupils 14.7% 5
Enthusiasm by most pupils 58.8%| 20 . '
. ol )
Enthusiasm by some pupils 5.9%) 2. '
Little enthusiasm 2.9% 1 . i
No enthusiasm - 0.0% 0 ot %
No Tesponse li.6% 6 . j
- ) _ Recommendations from principals included: !
1. Early fall planning meetings should be held j
in each school by the Reading Strategist for j
the purpose of fostering effective organiza- — — :
B tion and 4planning, explaining procedures and W~
discussing materials. ~ " I
» PO * 3
. 2, In-service w0rkshops for teachers, tutors and '
. - ’ - parents should be held at least once durlng
- each semester. 4
)
. ' |
3. Extend service and include all upper elemen- . :
tary classes. ' , s
) 4. "Leave program alone! Don't spoil it!" ;
S Continue fine efforts. . i
e ]
- 6o Early empha51s on compreheh51on is needed in’ ,
. " sixth grade - ) ' }
7. Greater. varieiy.in materials is needed. 3
_ h.* 8. Consideration should be given to théuIarge - ;
H number of pupills in each class the Reading ‘
4 : Strategy teachefr has\v reach, |
' ‘ 1
- . V. There were‘indicatilons in the recommendations of some principals . f

that the operational style of|the projeéz\posgg\§ome pi;blems in terms of

K3

.

|
. ‘ ; . :




the presence of two teachers in the classroom. While the greater
majority of principals recognized the val®e of the wor5 of StY¥ategy
TeacbefS with selected pupils,many felt that the role of the classroom
teacher was thr;ateped. .

"Comments from four principals,emphasiied that:

ta

. . prime factor in the progress of
pupils is the classroom teacher

. . too much confusion when two teachers .
teach in the same room- ' S

. a need to strengthen the cooperative
efforts of the classroom teacher and
strategist exists

. =, . . teacher's judgment as well as test

\
" . scores should have bearing on who
> . t
. should receive help. X
! . o , S~
"These comments show that continyed efforts must be ‘expended
) s v - ’ t ' .
i , o tgztsﬁure that basic criteria concerning school designation, pupil selec-

tion procedures, and operating mechanics of the program are adhered to as

proposed to and apprgxed by ‘the State Title I bffice.
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OPINIONNAIRES

+

Teacher .Opinionnaires.- Remediation and reinforcement of specific

reading skills, in which diagnostic reading test scores ref}ected low per- .
formagce, appeared to be classroom teachers' general iéteréretation of the
major thrust o% the Reading Strategy program, The evaluation sample-of

48 teachers represented teachers of 1,409 pupils in gradés four through six:

Class sizes rdnged from 21 to 39.pupils, The numbers of pupils served by

the program ranged from three to 38 per class. It must be understood that
» .

the rationale of the instructional program did not permit whole class in-

AY

struction. In the analysis of the numbers of pupils served by the g;g&ram ‘
~ A

from each class there were instances in which the total num%er of pupils

",

+ served was ‘100 ber cent. Since program criteria required placement in
stanines one, two, and three on the Stanford Diagnostic Reading Test which

: > - ™~
. includes five specific reading skill subtests in addition to vocabulary and
~

.comprehension, it was possible that at some given-:point all pupils from a
-~ ( - - \
given class could have received assistance from this program for a specific

~
reading skill deficit in one or more reading strands.
) a4

Pl

Teachers indiéated that fﬂby assist;d project efforts by working
* closély with the Reading Strategy teacher'through initially introducing
'tﬁose reading skill strands.to tﬁéir oiésses in accordance with the teach-
ing strategy of this progfam. Man; teacheys péinted out their efforts to
extend the learnings,which participating pupils glednéd froﬁ the strategy
teachers':with further lessons., More independent reading of library books
and other supplementary materials were encouraged. Additionally, teachersu

planped regular reading lessons and seatwork to reinforce skills taught in

the Probes. e

40
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. Subjective assessment of pupils' progress was sought through
rating scales included in the opinionnaire. Teachers were asked to rate
participating pupils in terms of very marked, markeq,'some, little and

//’ no improvement in overall reading performance. Responses received re-

flected teachers' rating} for the 1,066 pupil sample.

7

T~ TABLE 18

TEACHER RATINGS CF OVERALL "~
READING IMPROVEMENT

N=1066
5 1
Very Marked Marked Some Little No %
Improvement | Improvement § Improvement | Improvement | Improvement
N 174 349 446 71 27
PeT .
Cent 16.3% 32.7% 41,8% 6.7% s 3.5%

At this point in time of program operation, it was felt that

some direction of change in two reading behaviors would have become ob-
”~ -
N vio&s to classroom teachers. ' Therefore, teachers were asked to rate N

~
changes in attitude toward reading and the degree of self-motivation ob-

served for pupils in this . Results showed that 857 (84 per cent).

of 1,018 pupils for whom ratihgs were given, had shown from ''some'" to

]

"very marked" positive attitudinal changes toward reading. No ratings

were given 48 pupils by their teachers in terms of this reading behavior.
/7 '
Increased self-motivation toward the reading process was noted for 841

¥ B

(78 per cent) of 1,014 pupils., No ratings were accorded 52 pupils.

The summary of ratings in reading behaviors showed that the

Pezd

objective as stated was attained,

Three out of four participating pupils
showed a more positive attitude and in-
creased motivation accordin classroom
teacher ratings. ‘

1

Table 19 presents teacher rating in the two read-

. ing behaviors,
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TABLE 19
r} /
! TEACHER RATINGS OF CHANGES IN
/ READING BEHAVIORS
N=1066
\ |
< 1
v 1
j
Very . ) 3
Reading Marked |{Marked |-Some -| Little No No' ;
— Behavior Change |Change |Change | Change | Change | Rating
Attitude toward :
Read%ng 152 230 475 "151 10 48 j
Per Cent. 14.3% | 21.6% | 44.6% | 14,2% .09% | 4.9% j
Increased Self- - 1 .
Motivation 156 232 453 131 42 52
Per Cent 14.6% | 21.8% | 42.5% | -12.3% | 3.90% | 4,9%

Nineteen teiihers found the program extremely helpful to them in

iqﬁ;heif\giassrooms.
{

- TABLE 20

wo teachers found the program of no help to them.

;
a
]
i
|
1
1
1
A
i
?
i
i
-
i
4
|
|

DEGREE OF PROJECT HELPFULNESS TO TEACHERS
BASED ON TEACHER SELF-REPORT

=~

N=48
Extremely Very Somewhat | Limited Not
Helpfuil Helpful | Helpful lelp Helpful
Teacher 19 . 14 9 4 2
Per Cent 39,6% / 29,2% 18.8% t 8.3% 4.2%

Teachers generally suggested continuation of the program in re-

suggestions were considered expressive of summarized suggestions from
teachers' ‘opinionnaires,

1., The project is helpful. I would like
to see the. Reading Strategy teacher in-
clude some extra lessons in the section

- + of the Probes on Raraphrasing.

-—

l
:
1
|
|
|
|
|
cognition of the improvement partic¢ipating pupils had made. The following i
|
|
|
1
|
1
1
%
|
1
k
!

e - 7
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2. It would be helpful if it were possible
) for the same strategy teacher to return
- to the school each year, ° .
3. There should be enough Strategy teachers
that each upper elementary child could
be exposed to and benefit from diagnostic
reinforcement, . .
4, More tutors to provide individual drill
" and practicge,

PP T T U T Iy IV TN (R

S. The size of the classroom was small for
the large class, It would have been. more
helpful if the, group could have been taken
out of the room. Some children found it
difficult working with two teachers {9 “the
classroom,

. 6. In view of notlceable progress pup11$ made,
o I think the program should be expanded.

7. In my class, 97 per cent of the pup1ls needed
the Probes. -There is too muck confusion and
waste of time with so many prﬁérams that take
children out of the classroom. The Reading

. Strategy program is_a beautiful program, and
very helpful to teachers because of its com-
pact lessons and tests.

Parent Opinionnaires.- Parents have expressed growing concerns

about the reading performances of their children, particularly those ap-

proaching middle school levels.in terms of their abilities to understand

.
I DU T

subject matter content, It was felt that imput from fifth grade parents

would'provide the p;p‘ect with a valuable assessment of degree to\which
'k4 o7 i ’

parents felt the reading needs of their children had been met. ﬂ?ghnf

~

end
factor considered in targeting fifth grade parents was the fact that many
fifth grade pupils were prior participants in the fourth grade dufing the

' seeond half of 1974 when.the program opened. Parents would have observed
their children's reading growth over a longef'period of time, The sustain-

ing power of project efforts should have become evident in the.span of

time the program has been in operation. 2o .
v L

T T T T e
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/ , . The parent sample of 35 reSpondents had 17 sons and 18 daughters

/ in the Reading Strategy proérams The majority of. parents, 54.2 per cent,
felt that the- program had given much fgading help.to their child., Many
expre;sed their éppreciatjon for the manner which theizr child had received

r .
.

the kinds of assigtance which led to réhdiﬁg improvement, 2

. Parents wére asked to share their child's opinion of heip ret

b

ceived from the Reading Str?tegy teacher. Responéeé were:

b ) . '
+ child reads better and has more . -~
confidence in his ability to read .
. . comprehension much improved ’ .
. vocabulary larger - ' .
. much better understanding of read-
ing skills
. teacher's patience seems to mean so
much to him.
. One parent reported that the:child had said,
. ‘ "I can hear and recognize my middle sounds
e . now. I have learned to divide words into
T syllables. Reading is easier now!
. fasked to tell how they knew their child was reading better,
parents‘li;;ed: ! ’
g /
. . preference for reading aloud | A
. . reads more clearly R .
A - , .
. words are more distinct ’ .
. e
. child was able ggs§g§dféloud a
~ . verse from.the Bible in Sunday
s School for the first time ’
. . =
. better grades N *
y .. reads nehspapef’gndependently and T

talks about it

. ho more stumbling over words. . “

’

CERIC €.




attended workshops. Many parents éﬁpressed regrets‘that they'had been
unable to attend conferences ;nd workshops due to employment. *Twelve
parents'had talked with the Reading Strategy teacher about the child's _
reading ﬁfogres;. Two parTnts had conferred with the péychologist\and
four with the Speech Therapist. o

Parents were génerélly “grateful"™ their children had the oppor-

tunity to participate i \?ﬁg program. Other wished all children had a

.

) ~ chance to participate. Several parents expressed a desire that children

be granted permission to bring their books home, Children were highly

‘motivated by this program, was an opinion reported by most parents,

L

ad
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Staff ?erception Survey.- This instrument was.designed to as~ _ . L

certain the depth of unders;andiggiéf.staff'roles based upon expérience.
It was hypothesized at the time of program imilementation that a large
measure of succégs in schgél implementation_of &his program coula be
assured, if staff knowledge of job rolés was highlighted ané reinforced

to the extent that feelings of insecurity, natural to functioning in a new
assignment*‘ggzg/méhimal.,

Reading Strategists perceived themselves as elaborators of sug-
gestive techniques of teéching reading:skills as presented in the Reading
Probes Skill book, fasks related to their role involved direction and
support for Reading Strategy teachers in small. group instruction, and con-

ducting inservice for classroom teachers new to the program's procedures

)
. B

substance, Planning and participation in monthly in-service meetings for
Reading Strategy.teachers in addition to observation of and assistance to
tutors were considered vital to fuli'imﬁlémeniation of the project,

Strategists.ﬁecame the prohoters of project copmunication with principals,

3

classroom teachers and project teachérs, —_

>

The role of the psychologist and sbéecﬁ therapist remained tﬁ;t

~

. of providing diagnostic {hfprmation concerning referred pupils in their

special fields, interpreting results and providing prescriptive and cor-
rective materials., Conferences with participating classroom teachers and
school principals were held to facilitate 2 better understanding of the —~

child's reading difficulties in the classroom in‘light of the nature of

the special problem involved.

|
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Reinforcement of Probes lei?ons, presented to classes by class=~

room teachers, wds & major job responsibility, according to Reading

Strategy teachers, The instructional task of strengthening and rebu'iding

“‘\pupi;§jﬁxead12§éskills, ideatifiedkfrom Stanford Diagnostic Reading Tests
results was critical to the selection of appropriate lessons strands.
Strategy teachers {f?orted that they had assiafed classroom teachers as
proctors in the administration of the Stanford Diagnostic Reading test,
compiling class record sheets and analysis cha;;s. They have also
proctored the Comprehensive T\\Fs of Basic Skills in city-wide testing, at

the dlscretlon of the school-asédgned principal, where inadequate school

resolrces for such service created a need,

Tutors viewed their task as that of attempting to motivate <:;
i ’

children's attitudes toward a more|positive reaction to themselves as

well as school. Tutoring small groups of pupils permitted mdre intensive
review and additional reinfercement of skill lessons which tﬁc Readfng.
Strategy teafher had.Prbvidualy'taught. a

Respons€s. to the opinionnaire item which sought to determine

the extent of the in-staff interaction showed that all project staff

participated in two orientation sessions at the beginning of the year.

]

Monthly inservice meetings provided opportunities for further growth
through erchange of ideas,. dlsdu551on of areas of concern and the presenta-
tion of téchnlques of instruction and ideas that had proven fruitful in
dealing with specifik disabilities. Special service staff, speech
therapists and psyc¢ ologists,‘conddcted sessions in whfie their roles were
interpreted and pro¢edures in their spedialized fields Enterpré;ed. It
was the nature of this staff to interact formally in conferences whea

needed and informally in small groups as occasion arose.

PR . E -
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Comments from two strategists appeared to reflect the core of

/

-t -

’

ions. The comments were: ) >

close, effective interpersonal coopera-

ion and direction from project staff

h encouraged me to carry out my role
accord1ng to project gu1dei1nes

{ cohesiveness and cooperat1ve planning of -

all staff members in regard to project
procedures and activities including the
sharing of creative ideas and effective
teaching techniques with project teachers.

Psychologists and Speech therapists: found staff conferences and

in-service excellent opportunities to familiarize other staff members with

concepts that needed to be commonly understood if evaluation reports we?? - .

- 4 ° R N - et
. : [ - -

to be communicated effectively,

-

Reading Strategy tcachers welcomed in-service and conference

time as avenues through which:

. ideas and teaching techn1ques were
shared

o indi¢idua1 problems wéif discussed

. positive reinforcement ﬁor the job- .
! at-hand was given

. better definition of goals were
offered

. clarification of project/guidelines —
was promoted, ’ .

Tutors found their inclusion in 1n-serv1ce act1v1t1es and con-
/

ferences with staff valuable in that they found their d1ff1cu1t1es not

.

uncommoy to,thgse of persons with greater trg1n1ng and experience, The

. encouragemént received from project staff was a meaningful contribution

IX Y

to their awareness .that they were ﬁaking'a worthwhile contribution to

ey »

helping pupils through their tutoring efforts. S

« .
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PR * ’ Y.




Y, / — T -47- ’
. / %, o - .
- / - : -~ - P
, R B . s
As one tutor -stated: . , ©
N co - AL
/ The meaningful contribution-to my effectiveness , . o
was to bring out problems existing between tutor . SRR

and the child and frndlng ways to help the ch11d.

Ta v

Each staff person wag asked to,assess how thelr role assisted
the project. 1n achieving its obJectrves. Key comments..included;
- .

. fostered better d@dg;standlng of program )
* and its goals _ .
[ . ’ M B ’
,» provided direction, guidance and support
" for strategy teacher (Reading Strategists) =

v

. supported Reading Strategy- teachers in . )
. . ‘ theitr efforts with "difficult"” chlldren ) .
(Psychologlsts) T f-vt-j oo - o
"o . assisted 1nwthe development of d1agnost1c, —_— ‘,‘7
‘. .prescriptive plans for children identified as o
. " "special needs'" children (Speech Therapists)

. worked with children on individual reading o

skill needs until those skills were mastered
. (gave assistance to teachers

. . ) . sought to improve pupil confidence and. to S o
improve. attitudes, .

- \
1 A

e

As one project teacher stated:

"Hopefhlly, I have provided apprcpriLte,énd ] ) 3 |
concentrated work with pupils so that they - . .
\\\\ T - ‘have skills ’'clearly and flrmly in'their minds

! ' to the extent that there is a-demonstrable im- .
& ’ ﬁrovement in their ability to‘read.| I have : i
L served as an informative liaison that the ) T
o : ptogect may function in a manner satisfactory
. both the -project ‘staff and classroom

4

. Zpachers’.'
Tutors. noted their contribution as:

L4
s . - M

S
. ' offering in&!vidﬂalized _attention '

. laymg a good foundatmn for readmg oo e . 1 ,

n ) . . re1nforc1ng the readlng skills L . ; “




o

. enabling the weaker pupil té read more T s
. often thu hus confronting the problém the = :
' &hild ha¥ .to face in regard to read1ng <
rate or level, - ° ) YT <
PR < ,’ ° N s f
All staff felt that the program had been, of def1n1te assrstance

in that it provided teachers with guided materials for lesson presentg-

.
r v : ¢

tan, ‘and added support of prOJect staff and tutors, trained to contlnue

the re1nfbrcement process until pup{i mastéry 1eVels ‘had been achzeved

s

) Recommendatlons - PrOJect staff suggested:

. . Tretention of pupils in the _program : . .
T . for a stated period of time before :
release to other read1ng programs

* . expand efforts. to find.ways to én-
v.courage greater understand;ng of
pro;ect operatrons . 2
. 1increase number ‘of tutors ass1gned .
" to st¢hools with larger numbers of. T
. puplls evaluated by speech theraplsts : .
and psychologlsts . e :

-

. e11m1nat10n of students from the pro«~ ‘ .
grdm who are known attendance problems © . - .

o

.. cont1nuous revr51on of'the Probes to in- . R .
clude a yider variety of .drill materials . Lo
. - B [ S
~ T, R 2 , . .
* . rTe-examination of time per group . . L

-

strategy teachers,in inservice meeting
to increase classroom teacher involvem t
e expand staff to provide ‘assistance to ,
more pupils., . o - .
L/ , . - d

. .

.~ involvement ‘of clasiroom teachers and eﬁ/) B el
s :

» N B
J .
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Evaluation !in-the affective domain was introduced into the plan’
for evaluation with the use of the Rowell Attitude Scale, ddapted For use, ,
) ; ' K .
and the inclusion of teacher ratings of attitiides and-reading behaviors of

L}
’

pupils,'pre and bost, Factor analysis of assigned ratings and statistical

testing 1nd1cated significant ‘positive ehanges_1n the ratings assigned-
pup11s in spec1f1c reading behav1ofs. t ratios of 4.81 (Reading Strategy

teacher ratings) and 7.35 (classroom teacher ratings were Juﬂged s1gn1f1-
‘ // .

-

A
cant critical values at p:/_.OOOS. It was noted that classroom teachers as-

'hsigned higher ratings, pre and posttest than did Reading Stratéﬁy't%&chers.

&
Consideration must be given to the homogeneity of groups, size of groups
1 %
and contact ilme when at empt1ng to 1nterpret the above f1nd1ng. The Read-,
{ «

ing Strategy Yroups were composed of selected puplls whose read1ng perform-

v .

_ance statis were stanines one, two or three., The peer classroom group would .

have b@ more heterogeneous even though” attempts would have been made to

group, students according to reading ability. Rk .
4

Principals rated the Reading Strategy approach as generally very

efféctive, They observed changes in teacher planning and’use of methods

. . ' Ll . .
which included progress assessment and teaching toward diagnostic reading
t .
needs. Project instruction was considered in terms of relevancy from
. >

, .
"relevant most of the time" to "extremely relevant".

.

Most teachers found the project helpful to them and made sug-
gestlons for improvement based upon ‘their classroon needs.

Parents, who responded to the parent opinionnaire saw their cHild

[} 1

reading better, understanding more of what was read and anxious to exhibit

their new-found: reading confidence. -

-, !
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for differences between raw score means, at fifth grade level on test score.

o, L -50- )
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i .

¢

tion in the project, accord1ng to the criteria for pupil selection)and
proj pup

/ K/

Results of the analysis of data from project'pupil records, Diag-

rece1ved project assistance,.

nostic Reading Probes criterion tests, ana standardized ‘test information,

were used to document the extent to which the project mets its objectives.
> t

‘

’ Pupils, whom the project assisted were of average scholastic

*

aptitude and evidenced-a wide range of iﬁ?i@idual reading skill weaknesses,
] . ¥

It was defégmiﬁed that 82 ‘per cent of;;hé~fourth grade samplé and 76 per
cent of’gpe fift@ grade sample aghieV;d wastery ievels in s?ecific reading ) |
skil{s./ja comparative study of’stanine status from standardized tesfiné | ,
(city-wide),‘at the end of third and fourth graHe,'revgaled‘more tﬁan ) ‘ '
half of the students maiﬂtained or improyed stanine status 6ver third grade
status. . .

g ’ . .
Levels of significant differences were spati?tically deterqined

data from a pre and post administration of the Stanford Diagnostic Reading

test, Level II.

t ratios 6f 11,11 in ligkral translation and 5.53 in in-

ference weré,highly significant at p.j? 0005, . //

At sixth grade, the pupil evaluation sample, which’ rqflecFed

’

average stanine status of two in vocdbulary and comprevension in September,

. | .

city-wide testing, wh1ch utlllzed the Comprehen51ve Test of Basic Skills,

1974, stood in stanlne three in vocabulary and founglt'comprehen51on on

. .
.

/
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Evaluation findings may be 1nterpreted as positive 1nd1cat10ns
.4 ‘ * !

that the process of 1mp1ementgng the Reading Strategy gram was achieved.

'

1es and school-based operations in-

On-g:;ﬁg moniforingjff project activi

crg; ed levels of teacher cphpe ency in dealing with a‘variety of'reading.

- “skills in the classroom, Information gained in.the process of this evalua-

tion prompted certain considerations énd,suggestions'for the project.
/s “ ,.
/ Mainly, these recommendatidns were drawn from project staff, classroom

t

« 7/ teachers, principals and parents. It has been recommended that:

; 0 . 1, The Reading Strategy Project con-
_tinue in the schools. -

_ ) 2. Participating classroom teachers, ) .- N

and Reading Strategy teachers should ’ y
part1c1pate in early orientation ses- '
. sions, together. . ,
3. Efforts should”continue to clarify the
role of the Reading Strategy teachers ‘ 8
through the combined efforts of project
L : staff and principals, - ,

— 4, A survey of classroom teachers might
prove fruitful in ascertaining addi-
tional lesson materials needed’ based
upon classroom experience with the . ) . R
Diagnostic Reading, Probes prior to

updating the existing materials. i )

N S. The project continue its present
‘ " operational. style and format as '
- established in its year and a half
‘of operation in grades four, five and
six.

. 6. Additional tutors should be a551gned
/ » to the pro;ec . .

. 7. The project phasize with schobl ad-
ministrators| the agreement to comply
with prOJect guidelines upon _acceptance - .
of the project. Va ’
A3 ‘. P

. LY ot -
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Name of School

o
(o]
.

10,
11,
12,
13.
14,
15,

16.

17,

18,
19,

20,

Y
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APPENBIX I

READING STRATEGY PROJECT

Participant Enrollment
1974-1975

Grades 4, 5, and 6

3

Project Enrollment
Public Schools

Andrew J. Rickoff 196

Anthony Wayne 196

Boulevard 259 .

Buhrer 160

Cﬁaries Dickens 171

Daniel E. Morgan A - 164 7
bike g 197

Dunham 100 -
East Clark . '
East Madison 137

Gordon 121

Harvey Rice ‘ 183

Henry W. Longfellow 138

Hodge ' 160 ‘
Hough 189

John Burroughs 70

Joseph F, Landis B 175

John W. Raper 165
Lafayette ¢ 196

Louig Pasteur 63

55H
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t
Name of School ’

APPENDIX I (Cont'd)
READING STRATEGY PROJECT

Participant Enrollment
1974-1975 "

Grades 4, 5, and 6

Project Enrollment

Public Schools

21, Mary Bethune 159 )
22, Mary B. Martin J 114 )
23, Miles 377
24, Milés Park 224
25. Mt, Auburn 183
26, Murray Hill 40
27. Oliver Wende&l Holmes 164
N 18. Orchard 155
\ . 29, Parkwood - 149
30. Paul Dunbar Cie0 N
31. Paul Revere 401
32, Quincy 103
33, Robert Fulton 182 .
34, Scranton s 138
35, Stanard 74
36. Stephen E. Howe ‘ 147
37. Sowinski 351
38, Tremont 203
39. Wade Park 207
46. - Walton 177
50
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- ’ APPENDIX I (Cont'd) .

READING STRATEGY PROJECT \
Participant Enrollment
, . . 1974-1975
2 Grades*4, 5, and 6
Name of School Project Enrollment
Public Schools
41, War?ﬁk 77 '
42, Waverly ' 100
43, William H. McGuffey 85
44, Willow . 89

45, Woodland Hills - 176

. Sub-Total 7447
A eee——
Non-Public Schools

46, St, Francis . 48
47, St, Thomas Aquinas o - 33 . ;
#. Urban Commnity ¢ ' 30 /
49. St, Phillip Neri S
50, St, Catherine ) . 36
51, St, Michael . 32 ///
52, Mt, Pleasant Catholic 24
N 53, Our Lady.of Mt.’Carmel (East) ~ 24
\ Sub-Total 251

GRAND TOTAL 7698 '
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. ' . APPENDIX V

READING STRATEGY PROGRAM

Division of Language Arts

)

CLEVELAND PUBLIC SCHOOLS -

-June 6, 1975

. 'STAFF PERCEPTION SURVEY

. b *

—

Your role in the Reading Strategy_ﬁrcgrém is of major importance
to pupils' success. This year, will strive to measure product resulting
from process. Please respond to the items on this survey. Return the com-
pleted form to Juanita Logan, room 603, Division of\Research and Development
not later than June 11, 1975.

.

7
.

1. What is youf assignment- in the Reading Strategy program?
Reading Syrategiest [ | . Speech Therapist{ ] Tutor[:]
Psycholgfist[ ] Supportive Teacher[ ]

2.' What have been your major responsibilities this year?
3. How many inservice meetings/staff conferences have you attended?

4, What did you consider the most meaningful’ contributions of in-
service/staff conferences to your effectiveness in this project?

S. How did your role assist the project to achieve its objectives?

6. What did the'Reading Strategy Program do: {
N . for pupils? ’ '

..for teachers?

7. Please feei free to include recommendations:
. to improve project operations:
. for greater pupil growth

. for the project's future » \

. e
’

Division of Réseérch and

. Development
. S A

\
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’
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= . . : "APPENDIX VI . /
e?
READING STRATEGY PROGRAM )
Dleyeland Public Schools
~ 1973-1974
P{incipal's Oﬁigionnaire
b
Dear Principal: ™
~ We are interested in your -help concerﬁing the
impact of the Reading Strategy Program. Please complete
the items on the opinionnaire and return to Juanita Logan,
Division of Research and Devleopment, room 603 not later
than June 6, 1975.
’
1. How many teachers are there in the following grades? ‘-
o --Fourth Fifth Sixth
2. In how many of these classes did the Reading Strategy teacher
work? - . . ]
Fourth Fifth Sixth
.3. In your.opinion, aﬁbq\were two major éspects of tﬂe Reading .
Strategy Program as it operated in your building? -
4. How would you rate the effectiveness of the Reading Strategy .-
) ' approach to improvement of pupils' reading weaknesses?
. for pupils, . ' . C
Extremely Very " Somewhat-. Not Too No
Effective Effective Effective Effective - Effectiveness:
S o Y i T s I i B s
What was different-for pupils? . . . A %
. for teachers S j
Extremely Very ' Somewhat Not Too " No . -]
Effective /Effective Effective: Effective Effectiveness i
‘ _ = . :
SRS o - S - |
E 5. What was different for teachers? , - . . o
. . J
: 6. Did you, your assistant or administrative intern have occasion to ) 1
observe the Reading Strategy teacher at work witk children? - _&
! , Lo ;
i Yes [ ] No [ i
’ |
i
.




%

7. 1If

4
¢

APPENDIX-VI (Cont'd) ‘ N

.
.

yes, what .did you think’of the: .

Reading Strategy instructional fqrmat?

Very

Excelleng Good Good

Less than
Expected

Poor

.

-

relativity of instructional activities to lesson purpose

Extremely =— | Somewhat "Less than Not ]
Relevant Relevant Relevant Relevant Relevant

Most of the | Most of the | Most of the| Most of the } Most of :the
* Time -Time Time Time Time N
pupil enthusiasm for the learning experience? ) )

B he i " P .

Great r = N
Enthusiasm Enthusiasm by} Enthusiasm Little No”’

by all pupils’'| most pupils by 'some pupils |-Ent ugiasm Enthusiasm

, .

[

i

—

8. We will appreciate your recommendationé‘for future growth of this '

program. - "

-
>
iy

W

Q
’
. ’ -

Division of Research and
Development

-3/25/75

-t




2,

" 3.

6.

S -7 APPENDIX VII, |
Cleveland Public Schools
. . Parent Opinionnaire B N
SR ’ - May, 1974 C '

. « a
-

Dear Parent: .o - ’ ' A

o~

¢ . £ td
2 . :

't1c1pated in the Readlng Strategy Program during- 1h1$ year,

. answer and return to your child's teacher by Jupe 6, 1975,

We are’ contactlng parents whose youngsters have pars

Your chlld' o . has rece1ved.'

reading help through this program. Would: you-please help
us by telling us what you think about. this progtam? Please

‘How would you rate the help given your child?

4,

" Did you talk about your child's reading with:.

™ *

Was your [son or daughter'in thi{ program? Son Daughter Both

What érale was/weré your child/children (Chlld) children

\ , . .
Excellpnt | [ Good Fair Little No
Hel 0. " Help Help _ Help Help .

"What did your child tell you about the help he/she had rece1Ved from

- the Reading Stragegy teacher’ . \

- -t
4

I '

;

What showed you that your child was reading better?.

.
- .
P B ‘e

- » .
r . - . |

"How many- times did you attend:

Parent Meetings ' Parent Workshops

-

. the-Reading-Strategy teécher[::l? How many t1mes° :- ,

. *>the Reading Strategy Pslyt:hologist-? How zmany t1me5"’

. the Reading Strategy, Speech Therapiet[:]?‘ How meny t;mes? ¢

- .
P . T T T P Ty
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. o, . ; APPENDIX VII (Cont'd) . {
re L ’ < : -
) L o v K "65"
. ' 3
8. What recommendations would you .make _for 1mprovement of the Readmg
. Strategy Program? . . . .
o N - . - o’ ~ -
. ) ‘- i
Ed . < ~ Oy e
. . 7 * . " A
‘ e X . {. . . . .
: hd . y-
) »
. I = . f -
’ 3 » v . M
: . o -
< . ’
G o . S ; * ) '
N ‘ . «
. A . - -
. e M , ' ’
Do . . . ) . .
P b
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¢ * ¢ L4 . N ¢ 1] N - & 5
-'.( . o ) A . L .
. B L7 N - - * .
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APPENDIX VIII
«66-

READING STRATEGY PROGRAM T
. Cleveland Public Schools

Teacher Opinionnaire

May, 1975

Selected pupils in your classroom have particfpated
in the Reading Strategy Program during the 1974-75
schodl year. We are asking your cooperation in thé
completion of this opinionnaire that we may ascertain
"« ] the :impact of this program from the viewpoint of the
classroom teacher. - Kindly return the opinionnaire
unsigned, in the enclosed envelope, not later than
June 11, 1975 to Juanita Logan, D1v1s1oﬁ of Research

and ﬁevelepment, room 603
\ %

.

In your opinion what, were the major purposes of the Reading Strategy
program7

e

ftow many pupils-from your class were involved in this project? -
. - 9 - .
Class Size

Grade Level No.~in program

- . . y *

What did you do to aséist the project's efforts to improve the read-

"ing weaknesses of pupils selected accorging, to the Read1ng Strategy

‘,‘Program S criteria?

5

.
Yo

K

Small Groups

If the Reading Strategy teacher worked with small groups of
_ children in your classroom, please complete items 4a and Sa,

.




APPENDIX VIII (Cont'd)

. [ )

C67-

. ’ ' da, - In your opinion, how many puplls, who were assisted by Reading
’ Strategy staff, made improvement in readlng to the foljowing
. ¥ egrees: ! "
v L | : Fid -
Very Marked Marked | Some ) Little No.
Improvement | Improvement |- Tmprovement | Improvement |Improvement
‘ . : / ©
) Sa. How many of your puplls whp were participants in the Reading '
; Strategy Program, reflected positive changes in the fdllowing
areas and to the following degrees: )
’ . . dttitude toward reading
/ Very Marked Marked Some Little No
Change | Change Change . Change Change
//::;jmincreaseﬂ self-motivation : *
Very Marked Marked Some Little . No
~ Change Change Change Change Change - :
Whole Class v ’

) . If the Reading Stratég& teacher worked with the whole class
»* Please complete items' 4b and Sb.
4b, What per cent of pupils, in stanines 1, 2, and 3, based upon the
results from your Stanford Diagnostic Test results, made improve-
.ment to the following degrees?

. Number of pupils in stanines- 1, 2, and 3, . .
Check the per cent box which most nearly applies.,

’ Very Marked . - i - ‘
o Inprovement *  100% [ ].76% [ ] sos [ ] 2% [] 10 [ | es
' - Marked o :
ce Improvement 100% | h7ss [ ] sos [ ] 25% [:] 103 [:] 0%

.

Some

‘ImErovement. " 100% [:] 75% [i] so%;[:] 25% [::] 10%. [:] 0%

DDD

13
~

A Little . % S

Improvement . 1oo%‘I:]\js% [:].soé [:] 25%'[i]i10% [:l;o%'

- -
4] -

?:‘Qrovemer}t . 100%- D 75% D _50‘%\, D 25% ‘.01;)% G‘ 0%
\ o . . ”
;} | . ,' . <, . ' \ 66 . . . ‘

OO
4
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K

5b. What per cent of pupils in stanines.l, 2 and 3, based upon . Ve 7
Stanford Diagnostic Test results reflected positive changes
“in_the following areas and to the following degrees? L '

\ e attitude toward reading - ‘ ' .

Very Marked
Voo : Improvement 100% [:] 75%

o, | Marked o~
- )\ Improvement 100% [j] 75%

Some

[ s L 2 [
L] s [ 253 []
tmprovenents o9t (] 751 [ sov [ 25 [ 108 []. 04[]
(7 s ass L]
[ sox [ s

Little

. Improvement 100%'[:] 75%

> .«

No T,
Improvement - 100% [:] 75%

VAT : /- APPENDIX VIIT (Cont'd) , L .
| « / v R * .| .
v, . : ' ‘ Sy, » [N ~68- (3

50% 25% 10% D O%D
At 6. How helpful was the project tq youf o, ) ’
| , Extremely Very Somewhat Limited Not e
’ Helpful helpfu1 Helpful Help Helpful

e

- ) -
. / -

7. We welcome your suggestions for the growth of this prOJec;( )

3

9 | /8t . ) | /// ‘ ;
| i
|

|

1

|

1

|

i

%

j

|

. : ' . : ,Division of RéSearch/& .
) ' ’ 67 > Development a7 f A 1=




